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Our qualitative content analysis [3] yielded 12 inductive-deductively developed main categories using MAXQDA. Analysis reliability
was confirmed through intra- (κ=.61) and intercoder agreement (Fleiss's κ=.41–1.00).
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We employed an arts-
based research (ABR)
approach [1] combining
guideline-based
interviews with sketches
and mind maps.

Teachers justify wishes and expectation in CS through both intrinsic (personal interest, growth, enjoyment)
and external factors (lack of security/competence, teacher shortages, encouragement from others). The
core explanations centers on students' needs and life contexts, recognizing CS's importance for presents or
future and technical infrastructure. Supporting one's own learning process is also cited as justification.
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Research Findings
Teachers’ wishes and expectations are structured antinomically functioning both as explanations and desired outcomes. These polarities likely stem
from perceived pedagogical and CS specific antinomies. 

Teachers use social comparison with
colleagues to define “good” CS
teachers, suggesting that biographical
reflection and case-based approaches
could support professional growth.
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knowledge: comprehensive CS subject
knowledge with disciplinary boundaries

Many countries face shortages of qualified computer science (CS)
teachers and recruit STEM professionals or teachers from other
subjects. In Germany, while eight federal states have integrated CS
into primary curricula [4], secondary schools struggle to attract
qualified CS teachers. Training programs aim to develop
professional CS teaching competencies, yet voluntary program
attendance remains low with poor teacher satisfaction [2]. Since
teachers rarely adopt top-down approaches, understanding their
expectations is essential for effective program development and
CS integration in schools.
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Expectations are beliefs about
future events [6]. People
evaluate likelihood for
anticipation to materialize
(LAM) based on experiences
and context, adapting behavior
accordingly. New experiences
modify LAM, creating a
feedback loop.

Formed through experiences,
wishes designate in which
direction an individual is
struggling and how to satisfy
needs optimally. Researchers
disagree whether wishes require
fulfillment potential [5].
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