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Results

Our qualitative content analysis [3] yielded 12 inductive-deductively developed main categories using MAXQDA. Analysis reliability
was confirmed through intra- (k=.61) and intercoder agreement (Fleiss's k=.41-1.00).
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"Yes, so that you don't stan
front of the students like a
complete idiot at the
blackboard [..] But rather that
you can stand there /
confidently in front”

Introduction

Many countries face shortages of qualitied computer science (CS)
teachers and recruit STEM professionals or teachers from other
subjects. In Germany, while eight federal states have integrated CS
into primary curricula [4], secondary schools struggle to attract
qualified CS teachers. Training programs aim to develop
professional CS teaching competencies, yet voluntary program
attendance remains low with poor teacher satisfaction [2]. Since
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“There's also no subject in primary
school, right? [...] which means you're
supposed to incorporate it everywhere.
While in secondary schools there is the
subject for that. Then it also makes
sense to attend CS training. For us
[Primary school teachers], I don't even
know if that's necessarily so, whether we
can apply it [CS] [...] to our school

“I find it great when I
solve practical
tasks myself [...] then I
\ have deeper /
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Research Findings

Teachers’ wishes and expectations are structured antinomically functioning both as explanations and desired outcomes. These polarities likely stem
from perceived pedagogical and CS specific antinomies.

surface-level

trainer role

teachers rarely adopt top-down approaches, understanding their deep proficiency anWIGige (disciplinary structered (leadership) facilative Teachers use social comparison with
- eaaersnli . g 1 "
expectations is essential for effective program development and (e. 9. programming) °pt : leadership gl quidonce colleagues to define “good” CS
CS integration in schools. L = teﬁchers/ sugjaestingbthatdbiographiﬁd
nowledge e L. : - retlection and case-based approaches
. . . participation & trainer role Ieornlng from PP
Research Questions protection (ngt:;t‘ use (e. 9. Apps) experts CEVEEEDN participants could support professional growth.
Utinelt subjest melliery el eWhy do K-6 teachers wis| clearly defined [RNICNEYS ded ticipat
. nowie e = o
K-6 teachers wish or or expect these subject ; t-y - (Overa”g)J opeln er; o theoretical poire:rfi:gory hands-on activities
expect in a computer matters in further computer e exploratory input internal PRSI external
science training course? science training courses”? knowledge TR material
. RN  (tochno- general, and in teachers’ B(ESSUCEIN +caching students ' t
. . ’ Importance
Theoretical Fromework understanding CS [IYeltetel) “lassroom progressing RSUCALCU), ) presence (\F/)vhen?) future
F hrough i E i lief
o.rmed t rough — experiences, xpectations are beliets about 9 Teachers justity wishes and expectation in CS through both intrinsic (personal interest, growth, enjoyment) moortance
wishes designate in  which future events [6]. People . students A teachers
directi dividual i luat ikelhood : and external factors (lack of security/competence, teacher shortages, encouragement from others). The (who?)
rection - an - Ihaiviabat: 15 evaigate: eelihood - Tor core explanations centers on students' needs and life contexts, recognizing CS's importance for presents or
struggling and how to satisfy  anticipation to  materialize Yy . . . ; . ol 1g00d"
, . future and technical infrastructure. Supporting one's own learning process is also cited as justitication. : goo : :
needs optimally. Researchers (LAM) based on experiences Security NEPGNUNNNEY innovation
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accordingly. New experiences
modify LAM, creating a
feedback loop.

disagree whether wishes require
fulfillment potential [5].
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Desigh and Method

We employed an arts-
based research  (ABR)
approach [1] combining
guideline-based
interviews  with
and mind maps.
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